This paper is to present the beginnings and the subsequent development and evolution of church law in the sphere of education from the 4 th to the beginning of the 16 th century. The roots of the acts of law presented by the Popes, synods and councils were based on the traditions of Roman law, but a variety of reasons from the field of policy, economy and society led to the need to establish a church school system. The aim of the Church was to create an independent school system with its own purposes, different from secular schools.
precisely to school education, referred to as doctrina, was significantly influenced by the period of religious persecution, and it must be kept in mind that, to a large extent, education in the Roman Empire was a responsibility of the state. Teachers were obliged to pass state examinations, which was necessary to obtain a licentia docendi. It can be said that this attitude was characterized by the reluctance and wariness towards the values passed on to students by pagan teachers. This attitude of Christians towards education and learning was undoubtedly influenced by the manifest contained in the Letter to the Corinthians. Epistle to the Corinthians by Saint Paul the Apostle: Where is the wise? Where is the scribe? Where is the disputer of this world? Hath not God made foolish the wisdom of this world? These words were interpreted as an obligation to completely turn away from the achievements of the thought of ancient Greeks and Romans 2 .
However, the anti-school attitude of at least part of Church Fathers and Christian thinkers was counterbalanced by the fact that the new religion was a religion of the Book -the revealed word 3 . Therefore, the spread of the Gospel needed literate people. It is also worth noting that Christianity used writing from the very outset of its history. The ex change of views between individual Christian communities was held in writing, through polemics, dialogues, treatises and letters. Besides, following the Jewish tradition, and ini tially strongly identifying with it (at least until the end of the first century), Christian com munities in Syria, Egypt and Armenia established religious schools 4 .
The essence of the problem, at least when it comes to discussing the problem whether Christian children should attend a Roman school or not, was the link between the Graeco-Roman literature and culture and the pagan religion. It posed a moral problem for chil dren, their parents and teachers as well. It should be noted that from the Roman point of view, Christians were godless people, they were even perceived as atheists -like, for ex ample, by Celsus. A Christian teacher, if he wanted to continue his profession, was forced to use texts referring to pagan theology, he could not limit himself to teaching the art of reading and writing only. Tertullian, in his treatise On Idolatry, postulated that teaching activities by Christians be ceased, but confirmed that there was nothing wrong in the fact that Christians learned at school 5 . This consent was not of any greater importance in prac tice, since in that period baptism applied mostly to adults who had already been educated. Tertullian also stated: How do we repudiate secular studies without which divine teach ings cannot be pursued? Learning literature is allowable for believers, rather than teach ing; for the principle of learning and of teaching is different 6 .
However, what should be emphasized here, there was a commonly applied practice of educating Christian children in pagan schools, which was not opposed by even the most radical Christian leaders. Their attitude was rooted in the obvious fact that the Roman school was the only source of secular knowledge in the first centuries of Christianity 7 . The Church's new policy towards education and the Roman education system is evident in the work by Saint Basil (ok. 330-379) Address to young men on the right use of Greek liter ature in which this well-educated hermit pointed to a number of dangers in studying pa gan literature, but he treated it primarily as a legacy of the past that should be known 8 . Christian schools were established only where religious communities existed outside the Roman Empire, i.e. in Armenia and Ethiopia, but it was a process that started in the 4th-5th centuries.
Concurrently, the process of forming the church legislation took place, which became even faster especially after the proclamation of the so-called Edict of Milan in 313 (nota bene, it was in fact a rescript that in practice was restoring the status of Christians to that from before the persecution), in which Constantine the Great and Licinius announced that Christians had the right to freely profess their religion. This change in the situation of Christian communities was conducive to the creation of certain legal norms that stemmed (though not directly) from the Roman law. It is meaningful that synods were organized during the meetings of municipal councils of the province, and bishops debated in a man ner similar to proceedings of the Roman Senate 9 . Moreover, synods and ecumenical coun cils in the fourth century were convoked by emperors 10 , who presided over them, or with their presence granted a state authorisation for their resolutions. The legislative result of synods was legal norms established by councils and synods, which starting from the end of the fourth century have been called canons 11 . The term canones was used to define all the rules issued by the ecclesiastical authority to regulate the life of the community of the Church and individual believers, without being formal as opposed to leges which were part of the civil law domain 12 .
An important issue worth discussing is the attitude of the Church to the need to cre ate a Church's own school network. It can be generally said that Christianity did not want 10 For example: the Synod of Arles of 314, an assembly of bishops "from all the lands of the West" was con voked by Constantine the Great, and presided over by the metropolitan of Arles, Marinius. Emperor Theodosius II issued in November of 430 a decree on the convening of an ecumenical council in Ephesus in June of 431. In 451 the Council of Nicaea, transferred to Chalcedon near Constantinople, was presided over by Emperor Marcian. See: WŁODARSKI, S., Historia papiestwa, vol. 1: do 1073 r., Warszawa 1964, pp. 46-102. 11 DĘBIŃSKI, A., Kościół i prawo rzymskie, pp. 30-46 . See also: HAMPEREK, P., GÓRALSKI, W., Historia źródeł nauki prawa kanonicznego, Lublin 1995; suBera, J., Historia źródeł i nauki prawa kanonicz nego, Warszawa 1977. to change the ancient school or Roman education, but rather wanted to propose its own model as regards the latter area. The Christian school assimilated the teaching curriculum of the ancient times, and the scope of artes liberales extracted from it was to be an indis pensable instrument for understanding the Holy Scriptures. The problem of creating one's own education system was practically non-existent as far as the secular school functioned in a proper way. The situation in this field, still quite good in the times of Saint Augustine 13 and Saint Jerome, began to rapidly deteriorate in the second half of the fifth century. At that time, the western part of the Roman empire suffered a significant disintegration of the school system, inducing a proper response from the hierarchs. The institutional church faced the need to ensure proper education for candidates for the priesthood 14 . The proc ess of the economic decline of cities began in western Europe,which resulted in their de population 15 . At that time, cities were lacking sufficient financial resources to pay teachers and maintain the school infrastructure. The administrative system also collapsed, and the result of the crisis of public administration was a decrease in the demand for people edu cated in rhetorical art. As a result, there was a significant drop in the number of students, even in those schools that were still operating 16 . This situation posed a threat to the func tioning of the Church as an institution using written media and forced its leaders to take adequate remedies.
It seems that the first legal act of the Church regarding education was Canon III of the Council of Chalcedon of 451, referring to clergymen "taking care of minors", which may be a signal of educational projects undertaken at that time, although this does not neces sarily mean running schools 17 . Moreover, Canon xVII mentions rural and urban parish es and the rules on establishing them 18 . It seems that that Church authorities in the second half of the 5th century had to face a new reality in education matters, related to the gradual diminishing of education for the laity. In Gaul, extensive synod statutes originating from around 475 can be noted, which regulated questions of teaching, excluding women from education, even those women referred to as docta et sancta, as well as lay people, while imposing this duty on the clergy 19 .
The content of Church legislation on education has been deeply influenced by local conditions, and thus an increased participation of synodal legislation, especially in Gaul and Spain, can be observed in the general bulk of canon law in matters of education in the subsequent centuries. In the sixth century, synods often underlined the need and necessi ty of educating the clergy, and at the same time they wanted to introduce closer control by the Church over the process of educating clerics and lay people 20 . The Synod held in Gallic Reims in 511 issued provisions regarding education and formation of priests 21 . The need for the organization of education is evident in the legislation of the Spanish Synods, usu ally held in Toledo. The Synod of Toledo of 527 convoked by metropolitan Montanus, by will and with the permission of the King of the Visigoths Amalric (511-531), deliberated, among other things, on the canons concerning the education of seminary students, celiba cy, and priests' loyalty to their bishops 22 . A great example of ad hoc legislative action is the decision taken in 524 at the synod of Arles. It was then noticed that due to the growing number of churches, more priests were needed to be ordained, and therefore educated 23 . Decisions on the education of prospective priests in took the synod of Toledo in 527 24 . In 529, the synod of Vaison ordered to establish schools at churches. They were to be staffed by priests whose task was to teach children to spell the alphabet, write on tablets and write with ink on parchment, and memorize the psalms 25 . Graduating from such a school was enough to be given priestly ordination or to take office in the secular or ecclesiastical ad ministration 26 . We find similar provisions in canons of the Third Synod of Toledo of 589.
The clerical education curriculum was also discussed at the Synod of Toledo in 633. Saint Isidore of Seville had already given, in canons 24-25, quite specific rules for the edu cation and formation of would-be priests 27 . The specific rules for the formation and educa tion of clerics are contained in Canons 24-25. The Bishop of Seville emphasized that cler ics should be proficient in the Scriptures, psalms, hymns and songs in order to teach the believers more effectively 28 . These canons were also included in the collection of Anselm of Lucca. Clergymen were supposed to have proficient knowledge in the Scriptures to in struct the people and keep them in faith 29 . Generally speaking, the legislation of the sixcentury synods created the church education system consisting both of higher-level and cathedral-level schools as well as parish-level elementary schools. Let us note here that church schools were established beside, not instead of existing secular schools, and were considered rather as a supplement to the deficiencies in access to education than a new, in dependent school system. This first stage of the development of school church legislation was characterized by a certain local and provisional nature, and the content of the rules gives the impression of ad hoc activity.
The second period of development of the education related church legislation begins, in my opinion, with the reforms undertaken by the Carolingian rulers of the Frankish state in order to strengthen the statehood. The institutional church with its educated staff and li brary resources was treated as a tool in the reform process, and Charlemagne and his suc cessors were consciously referring to the former prerogatives of Roman emperors. Various types of legal actions were undertaken by the hierarchs on the initiative of the ruler.
Bishop Theodulf of Orléans issued in 798 a capitulary on presbyteral schools. This paramount document is worth quoting in its entirety: Let priests have schools in villag es and districts. If any fidelis wants to commend his young boys (parvulos) to them, they shall not refuse to teach them; but in accepting them let them teach them with greatest love (caritate) --When, therefore, they teach them, they should demand no payment from them, nor receive anything from them save what the parents offer them in desire of char ity of their own free will 30 . In 801, Teodulf also ordered that children be admitted to all schools regardless of whether they intend to devote themselves to clerical career or to live a secular life.
In the spirit of the Carolingian reforms, the school legislation also appeared in the stat utes of the Synod of Mantua held in 827, during which the bishops were obliged to ap point, at all episcopal and municipal churches and where it would be needed, masters and doctors who would teach artes liberales and sancta dogmata 31 . It should be noted, how ever, that this ordinance failed to get a foothold on the Apennine Peninsula at that time. Moreover, the obligation to support schools by bishops appears very often in synodal deci sions of this period 32 . The Paris Synod of 829 reminded parents that children had to be sent to school not only to learn reading, but to learn the basics of faith and, when back home, to teach the parents how to pray if they had forgotten the prayers 33 . The responsibility of supervising the work of schools was entrusted to Archdeacons. This obligation resulted from the recommendations of the Synod of Toulouse of 844 and the instructions of Bishop Hincmar of Reims 34 . All activities in the area of educational law undertaken during this period form part of the general recommendations contained in royal ordinances. The idea of the Carolingian reform of education, in practice aimed at restoring old forms and meth ods of education, was to open the access to education for lay people. For many reasons, the beneficiaries of the changes were few aristocrats. Nevertheless, the Charlemagne's will, owing to his collaborators, including Alcuin, Hildebrandt, the Archbishop of Cologne (791-819), Adalard, Abbot of Corbie, Richbod, Abbot of Lorch, Madoin, Bishop of Autun and others, influenced ecclesiastical legal norms. Theoretically, greater influence was ex erted by the provisions regarding school curriculum included in Charlemagne's Admonitio Generalis dated 789. This document, although developed at the royal chancellery, was stemmed in the rules of canon law and Roman law, and was addressed, in the aspect of our interest, to the clergy. The King of Franks, in a document issued on 23 March at the gener al assembly of the Francs, stated that psalms, notes (and thus how to record music), com putus (method of calculating the ecclesiastical calendar) and grammar should be taught in schools 35 . A similar curriculum was provided by Charlemagne in a letter to the abbot of the Fulda monastery Baugulf, on the need to develop teaching and the development of monas tery schools 36 . It should be emphasized that the King of the Franks addressed the issue of the school curriculum, ordering it to be implemented at every bishopric and every monas tery. In addition, it was instructed that carefully revised books be collected in the places of study 37 . It should not be ignored that one of reasons behind the Epistola de litteris colendis was the training of missionaries for the needs of the expanding empire, so the development of education was to serve the interests of the state 38 . Both acts were aimed at establishing a canon of minimum requirements for diocesan and monastic clergy within the empire 39 .
The above-discussed legal acts issued by secular authorities perfectly reflect the ten dency for overlapping activities of the rulers and the Church. Under the influence of the role model of a ruler, developed in the Carolingian period and clearly referring to the an cient ideals, individual kings, identifying themselves as patrons of the Church in their re spective realms entrusted to them by God in the act of anointing before the coronation, participated in lawmaking activities. Such actions were taken by Alfred the Great (871-899), seeking to improve literacy in their own language among the laity, which, after all, required the consent of church authorities. The king wanted also the most talented young people to learn Latin in order to join the ranks of the clergy 40 .
In the ninth century, the Church's interest in the development of cathedral education was also noticeable. From the times of Eugene II (824-827), successive popes renewed decrees urging the bishops to run cathedral schools. To organise a school was not a simple thing during this period of political turmoil, since it required material resources, appropri ate personnel and a library.
The next stage in the development of the church legislation in school matters was connected with the Gregorian reform and the so-called renaissance of the twelfth centu ry, and it was also a response to the development of cities and the emergence of universi ties. The basic concepts of the Gregorian reform were related to the idea of return to the Church of the apostolic times, free from the influence of the state, or, more broadly, lay people. The reform can be treated as a response of the Church to the feudal transforma tion, urban and economic changes initiated in the 11th century, and its essence consisted in enforcing statutes and norms that had existed in the Church, often for centuries. However, these norms were dispersed and often mutually contradictory. The necessity of their ar rangement formed the reason of the development of the canon law. The 12th century also brought a qualitative change in pedagogy due to the "discovery" of the child and the needs of childhood: affection, tenderness and atmosphere of trust between adults and children in was recognized as equally important as discipline in the upbringing of children. Pragmatic literacy appeared in this period: the ability to write and read became an indispensable el ement of everyday life 41 . The increased educational needs of burghers were also the rea son that municipalities were gradually taking over the rights of patronage over municipal parish churches with schools functioning at them. This situation became evident especial ly in the thirteenth century, however we could see its first symptoms already in the period discussed. This new situation for the spiritual authorities needed to be legally regulated. Collegiate schools that, competing with parish schools, in the twelfth and thirteenth centu ries offered studies to all willing to learn, found themselves in a new situation.
The transformations of the way of seeing the world and the emergence of new forms of teaching, namely universities, aroused due interest from the Church authorities, which reflected in the subject of the deliberations of the great reformatory councils that took place in the Roman basilica of San Giovanni in Laterano.
The Second Council of the Lateran, held on 2-17 April 1139 with the participation of 500 hierarchs, took decisions that were crucial from the point of view of the subject dis cussed by us, limiting the field of scientific interests of monks and regular canons. What may seem strange, the clergy were then forbidden the study of secular subjects 42 . The con clusion is that such secular subjects as Roman law and medicine were recognized as the domain of the world of profanum, and that lay people were acquiring knowledge in this field, though under the control of the Church. This was an important sign that the Church detached from secular affairs, although the bans on taking up legal studies by members of the clergy would be repeated many times.
The Third Council of the Lateran (1179) spoke on the issue of granting a licence to teach (licentia docendi), which was the beginning of activities aimed at regulating the rules of awarding academic degrees at universities 43 . Our attention can be drawn to Canon III (Quales debeant esse qui eligendi sunt ad regimen ecclesiae) and especially Canon xVIII -Ut prelati provideant magistris scholarum necessaria) 44 . The former postulates that candidates for clergy are expected to get appropriate education, an this applies es pecially to bishops 45 . Canon xVIII obliged bishops to appoint a master at each cathedral 41 church, whose task was to teach, free of charge, both candidates for priesthood and secu lar students. This decision guaranteed, at least de iure , funds for the subsistence of teach ers, and ensured the stable maintenance of all cathedral schools in the future. However, it should be noted that in practice it was not until the early 13th century that cathedral schools began their activity in the entire Christian Europe.
The Fourth Council of the Lateran (1215) raised a number of important issues in the matters of education in a wide sense 46 . The Council Fathers ordered in Canon xI De mag istris scholasticis that in the cathedral or collegiate chapters a benefice should be grant ed for a theologian who, as a theology teacher, should teach the clergy pastoral ministries and teach them sacra pagina and preach. The pedagogical role of these theologians is of utmost importance due to the fact that they were to prepare collections of sermons to be preached to a wide circle of the faithful 47 . The canon cited here pointed out that many who wish to learn could not do it because of the lack of material resources and people who could teach 48 . In this situation, it was decided that schools should be created not only in every cathedral church but also in other churches with sufficient resources. Teachers em ployed therein were to teach grammar and other branches of study, as far as is possible, to the clerics of those and other churches, free of charge 49 .
In the fourteenth century, there was an increase in the number of people immersed in literary culture, new libraries were established, also private ones, and literary creativi ty flourished. Such an atmosphere fostered the process of literacy, growth in the number of pupils at schools and students at universities. Church authorities had to find their way in a new situation which posed a threat of losing the monopoly in teaching. The situation of parish schools in cities was particularly complicated. As noted above, as early as in the twelfth century, first in Italy and Germany, schools widely opened their doors to burghers, merchants and officials who learned reading, writing, accounting etc. With time, there was a rapid development of municipal education, which, as noted in the literature of reference, was relatively loosely connected with the Church organisation. This was due to different cultural and educational needs of the burghers, which were only partially met by the ex isting school curriculum. It was also important that many issues concerning, for example, the meaning of life, bourgeois mentality manifesting in bourgeois culture affirming life through play, humanistic attitude, were understood differently, which the Church received without special enthusiasm, and which caused frequent conflicts between municipalities 46 I discussed these issues earlier in: "Ustawodawstwo szkolne soborów od xII do pierwszej połowy xIV w. i początki jego recepcji w średniowiecznej Polsce -zarys problemu", Biuletyn Historii Wychowania 23 (2007) and the Church authorities. Some aspects of lawmaking taken in individual metropolises will be discussed in the final part of the paper. Still, the key issues in ecclesiastical educa tion were the concern of the hierarchs participating in ecumenical councils.
The Council of Vienne (1312), in Canon xxIV, ordered that language classes in Hebrew, Arabic and Chaldean be provided at the Paris, Oxford, Bologna and Salamanca Universities. For the Paris University, the sufficient remuneration for the lecturers was to be provided by the king of France, while for the Oxford University this was a responsi bility of the university authorities, monasteries, chapters, conventions, clergy's colleges, in other words, institutions delegating students to learn these languages 50 . Similar courses were also to be organised at the Roman Curia. In addition, the Council's documents edit ed by Pope John xxII include provisions regarding the teaching of the faithful by preach ers from Dominican and Franciscan orders, competing in this respect with parish clergy men 51 .
In the legislation of the Basel Council (1431-1445), it is worth noting that it empha sized the importance of convening annual diocesan synods, as well as holding regular pro vincial synods, during which priests were to be instructed on important matters, probably concerning education as well 52 . The Council also decided on founding schools to educate missionaries and on establishing appropriate scholarships for students 53 . The further part of the decree was about the preventing Jews from taking teacher positions in schools 54 .
A kind of summary of the late medieval legislation of ecumenical councils on the mat ters of education were the canons of the Fifth Council of the Lateran (1512-1517), held in the atmosphere of dominance of new intellectual trends, and at the same time on the eve of the Reformation. The Council ordered that elementary (parish) schools be established to teach grammar, rhetoric, truths of faith, ecclesiastical singing, liturgy and prayers free of charge.
The interest in education was demonstrated by individual popes, and starting form Pope Gregory, they supported this issue with appropriate legal acts. Pope Gregory the Great (540-604) recommended in his ordinances that singing, reading and writing in Latin be taught in church schools. Before this, if the papacy spoke about secular education, this opinion concerned gentleness in bringing up children. In the 5th century, Pope Leo the Great reminded the people of Christ's fondness to children, treated by him as a model of innocence 55 . It should be said that the Pope opposed a certain tradition of rigorous up bringing promoted by some Christian writers, e.g. Saint Ambrose 56 .
Pope Eugene II (824-827), under the clear influence of the Carolingian educational models, ordered in 826 to establish schools in every diocese. He also recommended that monastic schools admit also those boys who did not declare to become a monk 57 . The fol lowing citation is especially noteworthy: we order that in every episcopal seat and else where, masters and doctors shall be appointed, if necessary, for teaching young boys grammar and liberal arts, because they make it easier to understand the divine command ments and explain them to others 58 . Pope Leo IV also issued an ordinance of similar word ing. Namely, he ordered in the year 853 to establish elementary schools also in parishes. This law made a real contribution to the increase in the number of schools in Italy, but it only was of local significance, not becoming the norm of universally applicable law.
As a result of the Gregorian reform, papal decrees were of the same legal effect as Council statutes. They formed an important source of ecclesiastical law. Individual popes issued decrees with varying frequency. Worth distinguishing was undoubtedly Alexander III, who during his pontificate 56 Ambrose used to say: The pedagogues are considered to be unpleasant, severe and annoying, because they cause fear with beating, because they do not allow for coltish behaviour, because they demand discipline, because they keep children's minds in check in order not to let them be too rampant, tying them with horror. It is this severity that improves children so that they become honest, sober, selfrestrained, they rather seek a praise than fun, SAINT AMBROSE, Hexameron, [in:] Pisma starochrześcijańskich pisarzy, vol. IV, Warszawa 1969, p. 204. John Chrysostom (died 407) Pope granted the Church the exclusive right to control teaching in all schools and to re quire from teachers a licence to practice their profession, issued by capitular scholastics. Alexander III pointed out that these licences were to be issued free of charge, but often there was abuse in this respect. The Pope announced twice, in 1160 and 1170, about severe penalties for charging fees when issuing the licentia docendi 60 .
Particular attention must be paid to the letter of Pope Alexander III of October 20, 1170-1172, that introduced the term licentia docendi 61 . The privilege to issue this licence was clearly defined in this document and had a significant impact on the development of universities. In practice, the Pope granted the Church the right to control teaching in all schools and to require teachers to be licensed by chapter scholastics in order to conduct their teaching activities. Alexander III, in the orders of 1160 and 1170, pointed out that teaching licences should be issued free of charge, and threatened with severe penalties for violating this obligation, which suggests that numerous abuses were occurring in this re gard 62 .
The decrees of Pope Gregory Ix (1227-1241) of 1234 pertained to parish church es and imposed on their administrators the obligation to run schools and teach the faith ful: presbyter habens populum debet habere clericum, qui secum cantet et aliis hic expres sis eum iuvet, ut quisque presbyter, qui plebem regit, clericum habeat, qui secum cantet, et epistolam et lectionem legat, et qui possit scholas tenere, et monere suos parochianos, ut filios ad fidem discendam mittant ad ecclesiam, quos ipse cum omni castitate erudiat 63 . This decree repeats previous legal acts, demonstrating the will of the papacy to support the mass education at parishes. On the other hand, this also indicates the difficulties in imple menting the principles of the Fourth Council of the Lateran. It is worth noting once again the significance of this canonical collection, consisting of about 2000 paragraphs, consti tuting the basic body of canon law before 1918 64 .
Around 1300, Guillaume Durrand the Younger summed up relevant activities of the popes in the following way: Bishops ought to appoint masters in cathedral churches and main parish churches to teach poor students for free --and a tenth of all ecclesiastical benefices --should be given to poor masters at university faculties, because the Church of God will achieve enlightenment thanks to them 65 .
In 1339, Pope Benedict xII issued the bull Ad decorem ecclesiae, by which he obliged the superiors of monasteries throughout Christian Europe to send at least two monks from each monastery to study. This Pope also issued a number of documents governing the mat ters of education in individual convents, which, however, goes beyond the scope of this paper. In the later period, in the face of weakened position of popes, especially during the so-called Avignon Captivity, their legislative activities diminished and concerned main ly the university affairs.
In subsequent centuries, the episcopates of particular ecclesiastical provinces made legislative changes in response to emerging problems. It is impossible to discuss here all these provisions, so we will present selected historical documents of education-related legislation of the metropolis of Gniezno and selected neighbouring archbishops 66 . Local churches were supported and stimulated in the field of legislative action by papal legates, and in the later period, permanent apostolic nuncios, who took care of proper reception of universal law provisions in individual dioceses 67 . Law has greatly influenced the formation of the school network 68 . Interestingly, the inquiry about legislation of the dioceses adjacent to the Polish ecclesiastical province showed that there was very little interest in education matters. In German dioceses, the question of parish education appeared in the synodal leg islation of the Archbishop of Cologne Engelbert II, who sought intensively in 1270 for the dynamic development of schools in his diocese, 69 and of bishop Reinbotos (1279-1297) of 1283. 70 The first provision in the legislation of the diocese of Prague strictly on educa tion was the ninth statute of the synod held on 18 October 1390 regarding staff shortages among auxiliary staff in schools of the Diocese of Prague 71 . The second sign evidencing the response of the Czech episcopate to problems in schools comes from 1404, and con cerns the phenomenon of travelling bachelors and scholars 72 . A few years later, a statute appeared to counter the teachings of John Wycliffe spreading among Czech students and teachers as well as professors and students of the University of Prague. His books were to be withdrawn from circulation and deposited in the cathedral vault 73 .
In Polish dioceses, the increase in interest in education affairs can be clearly seen in the second half of the thirteenth century, which was a response to cultural changes relat ed to colonization under German law, and in the fifteenth century due to problems result ing from a significant increase in the number of schools, decrease in the quality of teach ing staff and the level of teaching itself 74 . The fact that intensity of student migration also increased, partly related to the Hussite movement in Bohemia, was also significant 75 . The period of turmoil led some people to unlawfully obtain academic titles, by which the can didates for teachers concealed their ignorance and ineptitude. The diocese of Wrocław fought against such candidates with relevant legal provisions (of 1476) 76 . The bishop and the chapter also attached great importance to the proper education of canons, obliging stu dent canons to notify the bishop and the chapter about each resumption or interruption of studies at given universities 77 . Also, provisions regarding the conditions for obtaining a scholarship were issued 78 .
In 1285, Archbishop Jakub Świnka (1283-1314) strongly defended the Polish lan guage at the synod of Łęczyca 79 . According to a statute issued by the archbishop, the good command of Polish was an important criterion when appointing for teacher positions 80 . Only priests and school principals having a good command of Polish, capable to explain Latin authors in Polish, were appointed for a given position 81 . The archbishop's reaction was a response to the rapid increase in the number of German clergy, especially in Silesian Prawo Kanoniczne 4 (1961), vol. 1, pp. 173-209; FĄKA, M., "Synody arcybi skupa Henryka Kietlicza (1199 -1219 )", Prawo Kanoniczne 12 (1969 This fact is somehow related with Statute LVI De oratione scolarium of the codification of Mikołaj Trąba. 76 Synody diecezji wrocławskiej i ich statuty. Based on material colleted with the collaboration of A. saBisch, compiled by J. SAWICKI, Concilia Poloniae. Źródła i studia krytyczne, vol. x, Wrocław 1963, p. 117. 77 Ibidem, p. 120. 78 Ibidem, p. 125. 79 For the activity of the Archbishop, see: SILNICKI, T., GOŁĄB, K., Arcybiskup Jakub Świnka i jego epoka, Warszawa 1956; KARASIEWICZ, W., Jakub Świnka, arcybiskup gnieźnieński (1283 -1314 ), Poznań 1948 NOWACKI, B., Arcybiskup Jakub Świnka -budziciel i propagator polskiej świadomości narodowej, [in:] 1000 lat archidiecezji gnieźnieńskiej, pp. 107-120. cities rearranged under German law, where German-language schools were organized. A certain follow-up of the struggle that took place in the last decades of the 13th century with the influx of German-speaking teachers to schools was the statute xVIII of Synod of Uniejów of 19 February 1326 82 .
During the 15th century, individual dioceses forming part of the Metropolis of Gniezno tried to solve local problems at their synods. The synod of the diocese of Wrocław of 1406 focused, among other things, on the selection of the appropriate teaching staff, limiting the participation of monks in the teaching of secular sciences 83 . The Bishop Jan Szafraniec's Statutes of Krakow dated 1408 contained Canon 17 De magistris scholas regentiganico hucusque seruato per christianos 84 . It stated that one of the reasons for the clergy's mor al decline in the diocese of Krakow was the large number of schools in towns and villag es, which resulted in a situation in which "unruly and ignorant bachelors" taught in them 85 . As Stanisław Bylina notes, at almost the same time, in 1413, the diocese of Olomouc cat egorically forbidden to establish new schools in rural parishes, due to tha fact that the schools were poor and their teachers were poorly paid. The Bishop of Olomouc explained his decision by the fact that due to low remuneration for teachers, such jobs were taken by people lacking proper skills for this occupation. He also presented the deplorable eth ical condition of students and their educators 86 ly together with the students 87 . In 1456, a diocesan synod was held in Gniezno, which in structed all senior students of parish schools in the diocese to move to a university, ca thedral school or to collegiate schools, in which bachelors and atrium masters taught 88 . In 1477, the ordinances of Bishop of Wrocław Zbigniew Oleśnicki (1473-1480) were is sued, in which he ordered school rectors to carefully investigate among their students and inform about the cases of the appearance of the Czechs, contaminated with the sin of Hussitism 89 . The Bishop stressed that at every parish church a school should be located, in which would-be priests must be taught good manners, virtues and certain knowledge. The schools were not allowed to admit students of Czech nationality 90 .
In 1510, the provincial synod of Piotrków tried to counter uncontrolled student migra tions. School principals were required to screen out young people and leave only students who really wanted to study at school 91 . This question was also discussed again in 1512 92 . The canon of the synod celebrated by Archbishop Jan Łaski was that wandering school students who would not return to school within three days shall be reported by the parish priests to the district official for the purpose of punishing, including even corporal pun ishment 93 . Another issue of our interest was restricting the requirements for candidates for teachers. Well-educated people keeping good ethical standards were to be chosen for prin cipals of cathedral, collegiate and parish schools 94 .
The remarks made above do not fully describe the subject, for example we left out the issue the education-related legislation of religious orders. We discussed this topic else where. However, the presented material presented turning points in the history of school legislation of the Church: from its origins related with civilisational changes in the Roman Empire, or more specifically in its western part, which gradually degenerated. In the first period, the Church authorities at the level of diocese or archdiocese made decisions to prevent on-going threats to the process of personnel reproduction. The second stage, in the Carolingian period, involves attempts of the Church authorities to implement the rec ommendations of secular authorities. Due to common goals, a peculiar symbiosis was also visible in the Ottonian Church or in the newly Christianized countries of Central and Eastern Europe. With time, however, under the influence of the Gregorian reform, there was a growing tendency to arrange corporate church education for future clergy and monks, and with the concern for the spiritual formation of lay people seen in the legisla tion. The fourth stage of the development of school church legislation identified by us was related to the realities of enormous social and economic changes that took place in Europe in the 12th and 13th centuries, and led to a new situation in the field of education, increas ingly controlled by secular people. Finally, in the late Middle Ages, the Church focused primarily on attempts to maintain control over universities and activities aimed at main taining the highest possible intellectual level of the clergy. It was also forced to respond, on an ongoing basis, to numerous problems of schools functioning in particular metropo lises, which resulted from the specificity of cultural, economic and social development in Europe of the late Middle Ages. The remarks made here should be treated as an outline to encourage further scientific discussion on this important subject that needs in-depth stud ies.
